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remaining in its familiar structure and format for both sectors. Based on how both
sectors practices and priorities have evolved, the pandemic and legislation changes,
several areas within the standards were suggested for updates.

Key themes emerged in this review, which included emphasis, updates, and
additional inclusion of the following:

I personal wellbeing

 safeguarding

f equality, diversity, and inclusion practices
 digital skills

I career development opportunities

f infection prevention and control.

In our subsequent review and development of the qualification specification, we have
acknowledged that these prior suggested updates remain fit for purpose, and we
have taken forward in this final Care Certificate qualification specification.

During further engagement activities with stakeholders, we have reviewed these
changes and sought further feedback from the a


https://www.digitalsocialcare.co.uk/digital-skills-and-training/digital-skills-framework/

used by social care employers and those providing training and learning in the sector
to support with training and developing the workforce.

The seven key themes of the framework are:

o

. Using digital technology in a person-centred way
2. Technical skills for using digital technology

3. Communication through technology

4. Being safe and secure online

5. Ethical use of data and digital technology

6. Using and managing data to deliver care

7. Digital learning, self-development, and wellbeing



Qualification Criteria

The criteria below set out the minimum requirements for a Level 2 Care Certificate
qualification in adult social care that will support development and confirm the
competence of those working in adult social care in England.

The criteria are presented in 2 sections:

Section A:

Summary of:
f qualification content
 approval
f accreditation requirements

{ assessment requirements.

Section B:

minimum learning outcome and criteria requirements for the qualification.



Section A: Summary of qualification content,
approval, accreditation, and assessment
requirements

Learner profile
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Section B: Minimum learning outcome
requirements for the qualification

01

Understand own role

Recommended credit value: up to 2 credits

Overview:

The learner knows and is able to:
= understand own role
= work in ways that have been agreed with employer
= understand working relationships in adult social care

= work in partnership with others.

Knowledge and Skill requirements

1.1
Understand
own role

1.2

Work in
ways that
have been
agreed with
the
employer

1.1a: Describe own main duties and responsibilities.

1.1b: List the standards and codes of conduct and practice that
relate to own role.

1.1c: How own experiences, attitudes, values, and beliefs may affect the
way you work.

1.1d: Identify the different opportunities for professional and career
development in the sector.

1.2a: Describe employment rights and responsibilities.

1.2b: The aims, objectives, and values of the 5853t 6 [())iCHEOET.Q4 371.26 181.
work.

1.2c: Why it is important to work in ways that
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= the friends, family and loved ones of those accessing care and support
services.

= peers, team members and other colleagues
= managers and senior management
= professionals from other organisations involved in the individual's care

= paid workers and volunteers from other organisations and teams.

Criteria 1.1d: Whilst it is recognised that learners will have their own aspirations,

the achievement of this criteria should enable the learner to understand that there
are a wide range of
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of all these skills will support all aspects of the learners practice and could
reference to an appropriate functional skill level needed where applicable.

Reflecting: Involves thinking about what needs to be changed to improve future
practice.

Standards: May include Codes of Practice, regulations, minimum standards and
any other standards and good practice relevant to the service.

Continuing professional development: Refers to the process of monitoring and
documenting the skills, knowledge and experience gained both formally and
informally, beyond initial training.

Assessment guidance:

Assessment decisions for skill-based learning outcomes must be made during the
learner’s normal work activity.

Skills-based assessment must include direct observation as the main source of
evidence and must be carried out over an appropriate period of time.

Any knowledge evidence integral to skills-based learning outcomes may be
generated outside of the work environment, but the final assessment decision
must show application of knowledge within the real work environment.
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3.3 3.3a: Demonstrate how to respond to comments and

Deal with complaints in line with agreed ways of working and
Comments and | legislation.
complaints

3.3b: Who to ask for advice and support in handling
comments and complaints.

3.3c: The importance of learning from comments and
complaints to improve the quality of service.

3.4 3.4a: How to recognise:

Know how to = adverse events
respond to o

incidents, = incidents,

errors and = errors and near misses.

near misses
3.4b: What you must and must not do in relation to adverse

events, incidents, errors and near missel9BDC qlI71.53 437.83
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4.3 4.3a: A range of sources, including those made available by your
Access employer, with information, advice and support about equality,
information, | diversity, inclusion, and human rights.

advice and

support 4.3b: How and when to access information, advice and support
about about equality, diversity, inclusion, and human rights

equality,

diversity,

inclusion,

and human

rights

Guidance notes:
Protected characteristics: As defined by the Equality Act 2010

Effects: Could also include assumptions and may include effects on the individual,
their loved ones, those who inflict discrimination and the wider community and
society

Individuals: A person accessing care and support. The individuals, or individual
will normally refer to the person or people that the learner is providing care and
support for.

Others: In this context, can refer to everyone a learner is likely to come in to
contact with, including:

= carers, loved ones, family, friends of those accessing care and support
services

= colleagues and peers, managers, and supervisors

= professionals from other services volunteers, visitors to the work setting and
members of the community.

Mate crime: Mate crime is someone says they are your friend, but they do things
that take advantage of you, such as asking for money a lot. Please see a definition
provided by Mencap here: https://www.mencap.org.uk/advice-and-support/bullying-
and-discrimination/mate-and-hate-crime.

Legislation: These must relate to equality, diversity, inclusion, discrimination, and
human rights and will include Equality Act 2010, Human Rights Act 1998, Health,
and Social Care Act 2012

20
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Culturally appropriate care: The Care Quality Commission describes this as
being sensitive to people’s cultural identity or heritage. It means being alert and
responsive to beliefs or conventions that might be determined by cultural heritage.
It can cover a range of things e.g., ethnicity, nationality, religion or it might be to do
with the individual's sexuality or gender identity.

Sources: Should include those available within the work setting and external.
External sources could include:

https://www.equalityhumanrights.com/en/equality-and-diversity

https://www.equalityhumanrights.com/en/human-rights/human-rights-act

https://www.equalityhumanrights.com/en/equality-act/equality-act-2010

Assessment guidance:

Assessment decisions for skills-
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05

‘ Work in a person-centred way

Recommended credit value: up to 3 credits

Overview:

The learner will know and is able to:

understand what is meant by person centred values
understand how to work in a person centred way
understand mental capacity when providing person centred care

support the individual to be comfortable and make changes to address
factors that may be causing pain, discomfort, or emotional distress

support the individual to maintain their identity, self-esteem
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5.3 5.3a: Identify relevant legislation and codes of practice relating

Understand to mental capacity.

the meaning

of mental 5.3b: What is meant by the term “capacity”.
ity wh

capactty Wheh g s Why

providing

person

centred care
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person.

5.6 5.6a: Demonstrate a range of actions which promote person
Support the centred values.
individual

using person
centred values

Guidance notes:

Person Centred Values:
= individuality
= independence
= privacy

= partnership

= choice
= dignity
= respect
= rights.

Individual and Individuals: A person accessing care and support. The individual,
or individuals, will normally refer to the person or people the learner is providing
care and support for.

Relationships: Learners should consider the range of relationships important to
individuals they are supporting. Consideration should go beyond immediate family
and next of kin, and may include partners/spouses, extended family, friends, pets,
neighbours, people in the community and other professionals. Learners should
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records and opportunities to share information appropriately such as within
handover and team meetings. This may include reporting to a senior member of
staff or family member/carer.

Agreed ways of working: These will include policies and procedures, job
descriptions and less formal agreements and expected practices.

Criteria 5.2c: In reference to planning for End of Life Care, everyone should have
the opportunity to develop an Advance Care Plan, this helps people to have a good
end of life experience by ensuring their wishes and respecting the person’s
treatment and support preferences are known and can be supported. The Advance
Care Plan should be reviewed regularly. The plan may include a Do Not Attempt
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promote
effective
communication
with individuals

6.4

Use
appropriate
communication
with individuals
and support
the safe use of
communication
aids and
technologies

6.3b: How an individual's behaviour may be a form of
communication.

6.3c: Where to find information and support or services, to
help individuals communicate more effectively.

6.4a: Demonstrate the

28
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07

Privacy and Dignity

Recommended credit value: up to 3 credits

Overview:

The learner will know and is able to:

understand the principles that underpin privacy and dignity in care
maintain the privacy and dignity of the individuals

support an individual’s right to make choices

support individuals in making choices about their care

understand how to support active participation

support individuals in active participation in their own care.

Knowledge and Skill requirements

7.1

Understand
the
principles
that
underpin

privacy and
dignity in
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7.3 7.3a: Ways of supporting individuals to make informed choices.
How to 7.3b: How risk

support an

individual’s

right to

make

choices
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Guidance notes:
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08 Nutrition and Hydration

Recommended credit value: up to 2 credits
Overview:
The learner will know and is able to:

= understand the principles of food safety

= understand the principles of nutrition and hydration

= support individuals with nutrition and hydration.

Knowledge and Skill requirements

8.1 8.1a: The importance of food safety, including hygiene in the
Understand preparation and handling of food.
the

principles of
food safety
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= supporting an individual with specific nutrition support which could include
the use of special nutrient-rich foods, nutritional supplements, and fortified
foods, as well as enteral feeding tubes

= Dbeing able to discuss and report any changes, concerns, or dilemmas they
may face with nutrition and hydration when supporting individuals

= responding to any changes in the individual's health which may impact their
ability to self-manage their nutrition and hydration needs

= signposting and supporting the individual to gain and follow healthy eating
advice or advice from another professional which has an impact on their
nutrition and hydration needs.

The above examples are not exhaustive, or all required, the purpose of the

examples is to show how the performance evidence required can be
contextualised and reflected across a range of settings in practice.

38



= mental health and wellbeing
= eating disorders

= side effects of medication.

Preferences: Will include any personal choices and any religious and cultural
preferences.

Needs:
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Any knowledge evidence integral to skills-based learning outcomes may be
generated outside of the work environment, but the final assessment decision
must show application of knowledge within the real work environment.
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09

Awareness of mental health and dementia

41















10.2 10.2a: Why an individual may be at risk from harm or abuse.
Know how to
reduce the 10.2b: How care environments can promote or undermine people’s
likelihood of | dignity.
abuse : e ,
10.2c: The importance of individualised and person centred care.
10.2d: How to apply basic principles of supporting individuals to
keep themselves safe.
10.2e: How the likelihood of abuse may be reduced by:
= working with person centred values
= enabling active participation
= promoting choice and rights
= working in partnership with others.
10.3 10.3a: What to do if abuse of an adult is suspected; including
Know how to how to raise concerns within local freedom to speak
respond to up/whistleblowing policies or procedures.
suspected or
disclosed
abuse
10.4 10.4a: Relevant legislation, principles, local and national

Protect people
from harm and
abuse —locally
and nationally

10.5

Understand
restrictive
practices

policies, and procedures which relate to safeguarding adults.

10.4b: The local arrangements for the implementation of multi-
agency Adult Safeguarding policies and procedures.

10.4c: The importance of sharing appropriate information with
the relevant agencies.

10.4d: The actions to take if you experience barriers in alerting
or referring to relevant agencies.

10.5a: What is meant by ‘restrictive practice’

10.5b: Organisational policies and procedures in relation to
restrictive practices and own role in implementing these

10.5c¢: The importance of seeking the least restrictive option for
the
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= the child or young person and their care and support needs.

Types of abuse: could include but are not limited to:

= sexual

= physical

= neglect

= emotional
= domestic

= bullying and cyber bullying and online abuse

= exploitation

= trafficking

= female genital mutilation

= grooming.
Respond: This should include raising concerns in accordance with
employer/organisational policies and procedures and local multi-agency

arrangements. This should also consider any relevant legislation, such as the
Mental Capacity Act 2005 which
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requirements set within the Local Authority area.

Assessment guidance:
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12

Health, safety, and principles of basic life support
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be applied in own role.

12.2 12.2a: Why it is important to assess the health and safety risks

Understand posed by work settings, situations, or activities.

Risk

Assessment 12.2b: How and when to report health and safety risks in the
workplace.

12.3 12.3a: Key pieces of legislation that relate to moving and

Move and assist
safely

assisting.

12.3b: Tasks relating to moving and assisting you are not
allowed to carry out until they are competent.

12.3c: Demonstrate how to move and assist people and/or
objects safely, maintaining the individual’s dignity, and in
line with legislation and agreed ways of working.

12.4
Understand
procedures for
responding to
accidents,
sudden illness
and providing
basic life
support

12.5
Understand
medication and
healthcare
tasks

12.4a: Different types of accidents and sudden illness that
may occur in the course of your work.

12.4b: The workplace procedures to be followed if:
= an accident
= asudden illness should occur

= basic life support is required.

12.4c: The emergency basic life support and first aid actions
you are and are not allowed to carry out in your role.
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12.6 12.6a: Common hazardous substances in the workplace.
Handle

hazardous 12.6b: Demonstrate safe practices for storing, using, and
substances disposing of hazardous substances.

12.7 12.7a: How to prevent fires from starting or spreading.
How to promote

fire safety 12.7b: What to do in the event of a fire.

12.8 12.8a: The measures that are designed to protect your own
Know how towork safety and security at work, and the safety

safely and

securely
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approaches to maintaining and promotin
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14

Infection prevention and control (IPC)

Overview:

Recommended credit value: up to 2 credits

The learner will know how and is able to:

= prevent the spread of infection.

Knowledge and Skill requirements

14.1
Prevent
the spread
of infection

14.1a: The causes of infection, the main ways infection can get into the
body and the chain of infection.

14.1b: The standard Infection Prevention and Control (IPC)
precautions which must be followed to protect you and others in
your workplace and where to find the most up to date information.

14.1c: Your role in preventing infection in the area you work.

14.1d: Demonstrate effective hand hygiene using appropriate
products.

14.1e: How your own health, hygiene, vaccinations status and
exposure to infection at work might pose a risk to the individuals you
support and others you meet.

14.1f: Identify common types of personal protective equipment
(PPE) and clothing and describe how and when to use them.

14.1g: Demonstrate effective use of PPE appropriate to the care
activity including putting on and taking off (donning and doffing)
safely.

14.1h: The appropriate methods for cleaning and/or
decontamination of the care environment/equipment.

14.1i: The process for safe handling of blood/bodily fluids spills.

14.1.j: The principles of safe handling and disposal of infected or
soiled linen/equipment and clinical waste.
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Guidance notes:
Precautions: Will relate to service type and current organisational, national, and
local policy/procedure and guidance.

Hand hygiene: Refers to following recommended hand-washing techniques and
the use of appropriate sanitiser.

Individuals: A person accessing care and support. The individual, or individuals,
will normally refer to the person or people that the learner is providing care and
support for.

Others: In this context, this refers to everyone a learner is likely to come in to
contact with, including but not limited to:
= individuals accessing care and support services

= carers, loved ones, family, friends of those accessing care and support
services

= colleagues and peers
= managers and supervisors
= professionals from other services
= visitors to the work setting
= members of the community
= volunteers.
Appropriate use of Personal Protective Equipment (PPE): This should include

the different equipment recommended, available and donning/doffing and
disposal.

Clothing: Where appropriate to the setting this may include reference to uniform
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requirements.

Decontamination: A
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15

An awareness of learning disability and autism

Recommended credit value: up to 3 credits

Overview:

The learner will know and is able to:

understand the needs and experiences of:
people with a learning disability
autistic people.

= understand how to meet the communication and information needs of:

people with a learning disability
autistic people.

= understand reasonable adjustments which may be necessary in health and
care delivery.

= understand how legal frameworks support:

people with a learning disability
autistic people.

Knowledge requirements

15.1
Understand
the needs
and
experiences
of people
with a
learning
disability
and autistic
people

15.1a: What is meant by the term learning disability.
15.1b: What is meant by the term autism.

15.1c: Identify other mental or physical conditions that a person
with a learning disability or autistic person are more likely to live
with than the general population.

15.1d: How learning disability or autism can impact a person’s:

= everyday life
= health and well-being
= care and support needs

15.1e: Describe barriers people with a learning disability or an
autistic person can face in accessing healthcare services.
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15.4 15.4a: Explain how key pieces of legislation and guidance
Understand | sypport and promote human rights, inclusion, equal life chances
how and citizenship of people with learning disability and autistic
legislation people.

and
guidance
supports
people with
a learning
disability
and autistic
people

Guidance notes:

Meant: for learning disability, as a minimum, the learner’s response should
recognise the cause of a learning disability, that a learning disability is lifelong,
there are different types, and it can be different for every person that has one. For
autism, as a minimum, the learner’s response should include, how common it is,
that autism is neurodevelopmental and lifelong and that every autistic person has
a different combination of traits and sensitivities and is unique.

Other mental or physical conditions: This could include but is not limited to
physical impairments, mental health conditions, autism, learning difficulties and
disabilities, intellectual disabilities neurological conditions such as epilepsy, health
related conditions, visual or hearing impairment, exceptional cognitive skills, and
the impact of trauma. The learner’s response should recognise that conditions and
impact will be very different for a person with a learning disability and for an
autistic person.

Impact: The learner’s response should reflect that this will be different for every
person.

Barriers accessing healthcare services: This could include but not limited to:
the associated additional health conditions a person may have, the need for
reasonable adjustments which are not recognised or applied, accessibility issues
inc. transport, communication and language differences, support to access health
procedures, checks and screening, misuse of the Mental Capacity Act, lack of
understanding of learning disability and autism and diagnostic overshadowing.

Health inequalities: Reference should be made to LeDeR reviews and findings
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from the ‘Learning from lives and deaths — people with a learning disability and
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